
 
 

 

A Review of Literature  

Pushout Experiences and Supports  

December 16th, 2016 
Prepared by Prepared for 
London Youth Advisory Council     Child & Youth Network  
Nicole Worozbyt    
Research Coordinator 
 
Marie Fiedler 
Researcher & Writer 
 
Becca Minielly 
Researcher & Writer 

 

1 

 



 
Pushout Experiences and Supports  A Review of Literature 

 

 

Table of Contents 
 
Executive Summary (4) 

 

Methodology (6)   

 Purpose of the Literature Review (6) 

 Introduction (6) 

Methodology (6) 

Research Process (8) 

Making Sense (9) 

 

Understanding Non-Success (10) 

Dropout and Pushout Language (10) 

Dropping Out as a Social Process (11) 

Taking a Cumulative Life Course Perspective (13) 

Risk Factors (14) 

The Student (15) 

The School (17) 

 

Understanding Success (20) 

Measures (20) 

Holistic Measures (20) 

 

Understanding Interventions (25) 

Characteristics of Successful Pushout Interventions (25) 

Systems Models for Youth Services (26) 

Youth Voice and Reciprocal Relationships (27) 

Structural Elements of Successful Interventions (30) 

Models and Results of Interventions (30) 

 

2 

 



 
Pushout Experiences and Supports  A Review of Literature 

 

Thread (31) 

Pathways (32) 

Analysis (32) 

Conclusion (36) 

Appendix (39) 

References (41) 

 
 
 
 
 
 
 
 
 
 
 
  

 

3 

 



 
Pushout Experiences and Supports  A Review of Literature 

 

Executive Summary 
Over the past several months, LYAC Consulting has been working in partnership with the Child and 

Youth Network to Pressure Test its Theory of Change (ToC), aimed at increasing high school 

graduation rates in London, Ontario. Based on a review of the CYN documents that inform the ToC, 

we understand the overall intention of the theory of change to be about supporting young people to 

overcome alienating and disenfranchising barriers that stand in the way of their educational goals .  

 

Through a reflective Participatory Action Research process, our team harvested the following 

learnings from our Literature Review:  

 

● Young people are whole people.  A holistic, relational and interdisciplinary understanding 

of the process of dropping out, definitions and measures of success, and characteristics of 

effective interventions will empower young people throughout their educational journeys.  

● Replace the term dropout with pushout. A holistic understanding of non-success is 

conscious of language’s capacity to frame and influence attitudes. The term dropout  implies 

a singular event tied to a singular risk factor. Pushout , helps us to understand that leaving 

school early is a process of intersecting events, rather than the result of a singular moment 

in time.  

● Systemic barriers matter. Inequality and broken relationships are significant risk factors.  

● Success cannot be  captured by one metric. Graduation is valuable and can be an 

indicator of success, but is not synonymous with it. Any definition of success  should be 

holistic, including aspects of social, emotional, physical, and cognitive/academic 

development. Most importantly, it should be developed from the perspective of youth.  

● A good pushout intervention is holistic . It recognizes the whole life course that builds a 

pushout trajectory and leverages strong, integrated and reciprocal relationships with youth 

and other stakeholders to empower and optimize educational systems for youth success.  
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Based on our learnings, we  did an analysis connecting the literature to the Theory of Change. Here 

are the most effectual points of connections or disagreement between the literature and Theory: 

 

● Impact statement:  Graduating from high school is important to a young person’s success 

in life, but graduation is only one component of success.  Success is best defined in holistic 

terms, related to wellbeing.  

● Foundational Elements: 

○  Awareness: Experience informs trust - young people are aware of services, but 

often do not trust them to serve their individual needs and interests. Young people 

are also aware of socio-cultural meaning of leaving school before graduation.  

○  Connection:  Connection is integral to supporting youth success. Connection begins 

with reciprocity, followed by advocacy. Connection between services are also 

necessary to build an integrated, whole system that supports youth success.  

○  Access: Access to services is enabled by confronting oppressive barriers. Advocacy 

can be the bridge between young people and services.  

● Change Levers:  
○ Interactive Application and Web platform:  Technology was not a common theme 

in the literature. It can be a tool used in education, but it is not the solution to 

pushout experiences. 

○ Youth Connectors:  Supporting youth to achieve their individual potential through 

education is a weighty responsibility and requires trained advocates. Education is a 

human right and a complex systemic challenge to which many stakeholders have 

responsibility.  

● Leadership and Education:  Leadership - when conceived as agency and voice - is crucial in 

education. Young people desire agency over their education and their life. Education and 

interventions should take a common youth-centred approach and co-design with young 

people. 
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Methodology  
Purpose of the Literature Review  

As a component of the Pressure Testing process, a literature review is necessary to understand the 

conversation around graduation rates and effective interventions. The literature review team was 

assigned to conduct a scan of available media, literature, and thought related to graduation rates 

and school experiences. 

Methodology 
Youth Participatory Action Research  is the foundation of our project. Our literature review team is 1

composed of three young people: 

Research Coordinator - Nicole Worozbyt  

Researchers/Writers - Marie Fielder and Becca Minielly 

 

Before we began our research process, the Research Coordinator, Interview Coordinator and Project 

Manager of the YPD Pressure Testing team came together and developed guiding questions that 

would inform the work of each of the Research and Interview teams.  

When conducting a literature review it is important to define a reasonably narrow and well-focused 

research question. To keep the literature review within scope of a pressure test, we developed a 

research topic that reflected the  themes and intentions of the Guiding Questions  in Appendix A. We 

developed a research topic around the core impact statement of the YPD ToC: “a 5% increase in 5 

year graduates from high schools by the year by 2020.” We believe the fundamental core of the 

impact statement is about understanding graduation and success. We looked to the literature to 

reveal relevant themes about what positively and negatively impacts graduation rates and the 

chances of young people achieving success. 

1 Youth-led participatory action research (YPAR) involves the training of young people to identify major concerns in 
their schools and communities, conduct research to understand the nature of the problems, and take leadership in 
influencing policies and decisions to enhance the conditions in which they live (Berkeley YPAR Hub)  
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Research Question: What does the literature say about how to increase the high school graduation 

rate and how to support young people to achieve success? 

 

We created three sub-topics to help answer the overall research question:  

1. Why are young people unsuccessful in graduating from high school? 

2. How is success defined and measured? 

3. How can we intervene to support young people to graduate and be successful? 

 

In service to the Project Team’s desire to create a robust, relevant, and impactful Theory of Change 

(ToC), we did not presuppose that the literature would validate all aspects of the Youth Project 

Design (YPD) ToC. This research design allows the pressure test to place the  YPD ToC and its 

Foundational Elements (awareness, access, and connection), Change Levers (youth connectors and 

a mobile application), and assumptions about the relationship between leadership and graduation 

rates, within the context of the robust body of literature on student success and graduation 

The researchers followed a designed process to find, review, make sense and communicate the 
findings, as detailed in Appendix B. 
 
Note: To ensure the appropriate consideration of longstanding consensuses in the fields studied, our 

research included foundational works that were not produced recently but continue to inform 

present-day research. Each source dated earlier than 2000 is followed by a footnote explaining its 

relevance and credibility.  

 

Making Sense 
Making sense is the analysis peice of our research process —where we make sense of everything we 

learned. Prior to writing the Literature Review we did two sense-making sessions: one as a 

Literature Review team and one with people from outside the YPD team. We invited young people, 

community members and service providers to look at the research through their lenses,  identify 

important themes and give direction for further research. The session included a lense-building 

activity, a time to read the Review Reports, a discussion of the important themes and a time to 

make connections using quotes and mind maps.  

 

 

7 

 



 
Pushout Experiences and Supports  A Review of Literature 

 

The feedback we received helped us to define the thesis, identify central themes and get a sense of 

where to continue researching. The final stage of sense-making was to bring the literature review 

into contact with the Theory of Change. This component is reflected in the Analysis section. It was 

developed by directly comparing emergent themes and conclusions from the literature review with 

the Theory of Change.  
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Understanding Non-Success 

There are many misconceptions about the mentality and processes associated with leaving school. 

While many believe that not graduating is an individualistic decision made rashly and in isolation 

(Dei, 2013), it is typically a well-informed process involving a network of people and contexts that 

have evolved over time (Dei, 2015). To comprehend and effectively respond to the issue at hand, a 

shift needs to occur  where reductionistic conceptions of “dropping out” are replaced with 

understandings of how students are “pushed out” of education through a cumulative, social 

process of progressive alienation and disengagement.  

Dropout and Pushout Language 
 

Though language is the primary means for the expression and transmission of ideas, our culture 

imbues different words with nuances other than their overt and literal meanings (Scarino & 

Linddicoat, 2009). As such, we deliberately use the term “pushout” to describe students who do not 

graduate throughout the Literature Review. 

  

Dropout, the term prescribed to individuals who do not graduate, frames this issue as an individual 

concern and decision (Dei, 2015). “Dropout” insinuates individual culpability because one person 

must have done the ‘dropping’ (Dei & Mcdermott, 2013). There is also pejorative connotations to 

this word because education is considered a valuable commodity in our capitalist economy (Peters, 

2006) and thus, there is a judgment inherent to someone having simply dropped  it  and ‘chosen’ not 

to ‘participate productively’. 

  

In contrast, “pushout” as both a linguistic choice and as an ideology, contends an implication of a 

student’s’ individualistic failure for not graduating. It acknowledges the reality of relational and 

systemic factors that contribute to students making meaningful decisions to leave school (Dei, 

2015; Coleman & Hoffer, 1987) . Messaging and barriers constructed both by social circumstance 2

2 Coleman and Hoffer's work was foundational in the movement to shift towards more holistic understandings of 
students by recognizing factors such as, family background and type of school (public vs. private). 
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and educational systems lead to a number of students feeling alienated and disengaged 

culminating in the decision to leave school (Dei, 2015). As such, in using the term pushout, we shift 

from a narrow, reductionist and end-stage focus, to the conceptualization of leaving school as part 

of a larger phenomenon of student achievement (Dei, 2015; Coleman & Hoffer, 1987). This language 

also rejects the traditional pathologizing of students who face barriers to education and have their 

needs framed as something merely to be fixed (Nielson & Tangaard, 2015).  Leaving school is not the 

problem itself; leaving school is a symptom of other complex challenges experienced in or out of 

the school, at personal and systemic scales. 

  

The more we single mindedly seek the motivation of individuals in their decision to leave school 

and structure our solutions around addressing this final precipitate, the less inclined we are to 

search for structural solutions to the barriers related to our enormous ambition of appropriately 

educating as many young people as possible (Nielson & Tangaard, 2015). We have spent the better 

part of a century predominantly focused on intrapersonal forms of interventions (Rumberger, 

2001). These interventions have merit however, it also seems appropriate to use language that 

emphasizes the considerations we have been unduly neglecting. As Labay writes “To personalize 

the high school environment is not an easy task and requires a very different way of thinking for 

those who work directly with students. It is a value-laden process and simply cannot be 

accomplished without comprehensive systemic change” (Labay, 2006, p. 33). 

Pushout as a Social Process 
 

Research concerning pushout has traditionally focused on who  has been excluded from education, 

not how  or why  this exclusion occurred (Hunt, 2008). A significant consequence of this narrow 

understanding of the individuals who leave high school is that solutions raised surround risk factors 

that are conceptualized as existing solely within the student (e.g. poor leadership skills, poor 

academics, behavioural issues). This way of thinking is problematic because it dangerously 

misrepresents the complexity of the issue at hand, thereby placing unnecessary stigma on 

individuals who are pushed out and inhibiting our capacity to respond to pushout appropriately. 

  

Pushing out is a phenomenon that exists within a network of people and contexts; it is not a linear 

trajectory wherein an individual acquires a sufficient number or magnitude of ‘risk factors’ before 
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making the decision to leave school (Dei, 2013). This is why the creation of dropout ‘typologies’, a 

classification system that groups students who have been pushed out based on similar 

demographic factors, has not historically been particularly useful (Janosz et al., 2000) despite a 

number of academic efforts to refine the process of categorizing students based on increasingly 

complex sets of demographic factors (Bowers & Sprott, 2012). There is no set of ‘typologies’ that 

can sufficiently account for the heterogeneity within the group of individuals who are pushed out 

because intricate social and environmental factors contribute considerably to the process as well 

(Tilleczek et al., 2011). 

  

There is a common misconception that leaving school is a mistake made by poorly informed, 

indolent and unmotivated students (Tuck, 2011; Doll et al.,  2013). However, most accounts show 

that it is actually usually a conscious decision made very thoughtfully (Lund, 2014; Dei, 2015; Tuck, 

2011; Hunt, 2008). The majority of high school pushouts are individuals who are fully aware of the 

social and cultural capital prescribed to education and the consequences their leaving school will 

have (Dei, 2015; Dei, 2013; Tuck, 2011). As such, it is important to view pushing out as a meaningful 

response  to legitimate issues  a student faces, not solely a problem in and of itself. 

  

This framing of pushout is not an abstract, philosophical treatment of the issue at hand. Failure to 

recognize the interplay between the student and their environment has serious implications. It 

places ultimate culpability on students and positions them as targets for intrapersonal 

interventions when equal, or greater contributors to non-success lie at interpersonal, institutional 

and community levels (Ellis & Carlson, 2009). This internalization of blame can lead to a number of 

poor outcomes including low levels of self-esteem, self-efficacy, motivation, and social 

participation (Ellis & Carlson, 2009). Ultimately however, education is a human right that is the 

responsibility of a number of stakeholders within our society (Ife, 2012). Therefore, a student not 

graduating speaks to breakdowns in a system in which numerous individuals have a fiduciary duty 

to help a student succeed. Creating inclusive cultures of education to enable student success is 

thus, not merely a “charitable” or even a “moral” thing to do. Rather, it is a discharge of social 

responsibility, and for many stakeholders, a legal obligation (Ife, 2012). 

 

Given that pushout is a socially situated yet personally meaningful process for students who engage 

in it and not simply the outcome of external events and the existence of ‘risk factors’, it is important 

to situate all discourse and responses to this phenomenon around individuals’ personal narratives. 
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To appropriately address the complexity of the pushout phenomena, understandings of the issue 

need to account for individual demographic factors, systemic adversity but most importantly – how 

an individual contextualizes and responds to each (Thread, 2016). Many students see their pushout 

experiences as stories of self-preservation, self-determination and educational sovereignty (Tuck, 

2011) and this precarious assertion of dignity needs to be honoured. 
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Taking a Cumulative Lifecourse Perspective  
 

It is not sufficient to simply look at one point in time when considering risk factors associated with 

pushout (Hammond et al., 2007; Pathways to Education, 2015; Gleason & Dynarski). The effects of 

educational barriers are cumulative over the lifecourse, meaning, they synergistically combine and 

have lasting influence even if they are not immediately detectable (Hunt, 2008). Jessor (1993) , as 3

depicted in Figure 1, suggests that a young person’s development potential is contingent on 

contextual factors that must be understood both environmentally and temporally.  Accounts of 

becoming disengaged and leaving school suggest that the process is often a non-linear, lengthy and 

fragmented (Tilleczek et al., 2011; Jimmerson et al., 2000; Pathways to Education, 2015). While 

pushout might overtly appear to be the response to a single and recent event, the decision making 

process is likely informed by a number of antecedent experiences (Tuck, 2011).  Consequently, the 

decisional process resists reduction to one individual characteristic, contextual factor or event. 

 

Figure 1 

3 Jessor’s work understanding adolescents from a psychology based, lifecourse perspective is recognized as a 
landmark article in framing the complex developmental dynamics that influence young people.  
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Risk Factors  
 

While some general trends in the risk factors associated with students and schools may emerge, the 

importance of each one and its appropriateness as a target for intervention is typically highly 

disputed (Gleason & Dynarski, 2002). If there is one consistent trend to be gleaned across the 

literature about valid ‘risk factors’ for being pushed out, it is that there is none that can act as a 

foolproof predictive mechanism (Hammond et al., 2007). Literature only finds consensus in the 

notion that the use of multiple indicators is better than the use of any one indicator in isolation 

(Hunt, 2008).  

  

For each demographic category suggested, homogeneity cannot be assumed (Bowers & Sprott, 

2012). First, because of the intersections between different risk factors and also, because each risk 

factor can negatively influence a student’s educational life differently, lending to limited 

opportunities for generalizations to be made (Lewin, 2007). For example, while childhood 

socioeconomic status (SES) may consistently be the single best predictor of how much schooling an 

individual will obtain, how well they will do in their studies and their future life prospects (Levin, 

1995 ; Ungerleider, 2006), it is not so simple to say that having a low SES directly diminishes a 4

student’s capacity to learn. What may be equally plausible is that schools are not accommodating 

to those experiencing poverty and that pedagogy has been tailored towards the privileged (Dei, 

2015). Risk factors do not necessarily indicate certain pushout, because they are not necessarily the 

cause of leaving (Pathways to Education, 2015). Thus, interventions must not be targeted at risk 

factors that merely suggest a student may be on a certain trajectory, but at the root causes of a 

student’s alienation and disengagement from education. 

  

Additionally, pushing out should not only be seen as an aggregate of isolated factors but a 

culmination of a process of events, situations and contexts (Hunt, 2008). We must be careful to 

position our consideration of the individual within their temporal and systemic contexts. As such, 

the following presentation of indicators does not suggest any one or type’s supremacy, nor does it 

comment on the relationship each indicator has with the pushout processes.  Rather, the predictive 

4 Levin references over 30 years of Canadian research connecting SES to the degree of school an individual will 
obtain. This type of longitudinal study is both rare and immensely valuable.  
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power of the following risk factors lies in using them in combination (Hammond et al., 2007) to 

assess who is on a potential trajectory for the pushout process.  

The Student 
 

While individual factors undoubtedly play a role in the pushout process, it is impossible to fully 

understand and respond at this level because leaving school is a social and inter-relational process, 

not an isolated decision (Tilleczek et al., 2011). 

 

a. Academics: Receiving poor grades in core subjects leads to both difficulties advancing 

through grades and declines in the motivation necessary to continue school (Pathways to 

Education, 2015; Hunt, 2008). 

 

b. Attendance: Irregular attendance acts as an indicator for a range of in and out of school 

barriers to education such as family conflict, disengagement with curricula content, poor 

health etc. (Hunt, 2008; Pathways to Education, 2015). 

 

c. Home life:  Household stress, poor family processes and dynamics, and assumption of adult 

roles (Pathways to Education, 2015). 

 

d. Health: Poor physical health (Pathways to Education, 2015; Vaughn et al., 2014; Lund, 2014; 

Hunt, 2008) and psychological well-being (Anderman, 2002; 2006; Pathways to Education, 

2015; Lund, 2012; Hunt, 2008) act as significant barriers to achieving educational success. 

Students who suffer from physical health problems however do typically have more 

avenues for support and interventions than those struggling with psychosocial challenges 

(Neerpal Rathi, 2007). 

 

e. Marginalized status:  Minority group status, racialization and discrimination can contribute 

to identity conflict.  According to Dei (2013), an identity conflict occurs when the cost of 

operating within a culture or system, such as our educational culture and systems, is one’s 

personal culture, independence and/or self-concept. Leaving school is then rationalized as 

a protective mechanism. (Pathways to Education, 2015; Dei, 2013). 
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f. Socioeconomic status: Low familial socioeconomic status, generally reflective of parental 

education, occupation and income, is often considered the strongest predictor of pushout 

(Tyler & Lofstrom, 2009; Hunt, 2008; Levin, 1995; Levin & Riffel, 2000; Ersado, 2005). 

Specific barriers related to socioeconomic status: 

I. Costs Associated with Education: Transportation to and from school, uniforms 

and clothes, office supplies, and ‘supplemental’ educational experiences (i.e. field 

trips) all have associated costs to a student and their family (Pathways to Education, 

2015). 

II. Expectations: Low expectations that an individual can afford post-secondary 

education leads to less motivation to achieve graduation (Pathways to Education, 

2015). 

III. Labour Market Pull:  Education can be weighed as less pressing than the necessity 

to work a full time job to make ends meet (Hunt, 2008). Education is a privilege that 

many cannot literally  afford, especially if there is not enough of a promise of future 

financial pay-off. Students typically transition from having a part-time job that can 

be managed alongside school, to progressively allocating more time and energy to 

the job at the expense of their school performance, and finally leaving school in lieu 

of a full-time position (Hunt, 2008). 

 

g. Streaming: Being streamed into tracks that are less academically oriented can 

preemptively narrow a student’s range of future opportunities. It can be a very 

disempowering and de-motivating experience. This practice is especially problematic 

because it disproportionately affects students from lower income families, thereby 

increasing achievement gaps and decreasing perceptions of self-efficacy (OECD, 2015). 

 

h. Teacher Perceptions: Perceptions of being disengaged and having ‘behavioural problems’ 

can be detrimental to a student’s constructive conceptualization of success and their ability 

to achieve it (Dei, 2015; Pathways to Education, 2015). Note that there is a difference 

between a student legitimately having social and behavioural difficulties versus a teacher 

perceiving them in this light.  
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The School  

Multiple researchers suggest that school practices and process hold the most promise for 

understanding the dropout phenomenon because it is almost impossible to look at an institution 

without looking at its students. Contrastingly, past interventions that have looked solely at 

students often have fallen to a form of reductionism that ignores many significant facets of the 

wider educational environment in which a student is operating (Nielson, & Tanggaard, 2015; 

Rumberger, 2011; Hunt, 2008; Downes & Paul, 2013). 

 

a. Individual Responsibility: When achievement is seen as the individual responsibility of the 

student instead of as a collaborative effort between the student, teachers, school and 

community, the ambition of realizing student potential will be undermined (Dei, 2015). 

 

b. Lack of Transparency: When educators and institutions use teaching models and 

approaches that lack transparency (Downes & Paul, 2013), they limit opportunities for 

student buy-in. Students, like all other consumers, need to have an adequate knowledge 

base to establish a necessary degree of trust that the education system is working for and 

with them ( Nielson, & Tanggaard, 2015 ). 

 

c. Punitive Approaches to Discipline: Many schools place more emphasis on punitive 

responses to behavioural problems instead of social, coping and relational learning, 

especially in a preventative context (Kozlovskiy, Khokhlova & Veits, 2010). When more 

autocratic and inflexible behaviour management approaches are used by educators, 

problematic situations are more likely to be escalated than resolved because of a student’s 

heightened sense of victimization ( Cefai & Cooper, 2010; Downes & Paul, 2013 ). Students 

who perceive their relationships with administrators as adversarial are also significantly 
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less likely to seek and receive support when needed due to their lack of trust in the 

education system’s willingness to help them (Dei, 2013). 

 

d. Repetition: Institutions that are more inclined to force repetitions as opposed to encourage 

and provide resources for grade promotion, inadvertently  de-motivate and undermine 

student success (Hunt, 2008). Youth repeating extends the age range in classrooms making 

it more challenging to tailor curricula content to maturity level, increases the likelihood of 

educational exclusion, and makes it harder for the students to relate to their classmates 

(Hunt, 2008 Lewin, 2007; Pathways to Education, 2015; Kane, 2004). 

 

e. Safety: Schools that are not perceived to be safe due to bullying that may may occur by 

other actors in the school system, justifiably, environments that individuals want to leave 

(Hunt, 2008). 

 

f. Student Perceptions: Students’ perceptions of their teacher or administrator’s support, 

expectations, investment and appraisal, to a large extent, determines their behaviour and 

correlates to their engagement with school (Vogt, Jordan, & Tharp, 1987) . Students who 5

find their educators lacking in one of these regards are not only less motivated to learn, but 

are less trusting that there is a network of people within their school who can help them 

confront barriers to their education. Students may even feel their educators are barriers to 

their achievement (Dei, 2013). As such even though students may know that support exists 

within the educational system, they may not be inclined to utilize it.  

 

g. Teacher Disengagement: Students are sensitive to their teacher’s motivation and are often 

able to appropriately identify whether material they are being taught is relevant or not 

( Nielson, & Tanggaard, 2015 ). When teachers do not participate frequently in continuing 

professional development, their students are more likely to express dissatisfaction with 

school and a disinclination to continue with it (Downes & Paul, 2013).  

 

h. Teacher-Student Relationships & Communication : Adversarial relationships with 

teachers (Downes & Paul, 2013,) without sufficient communication and advocacy channels 

5 Vogt, Jordan and Tharp’s work is considered a seminal to the field of pushout research (Grant, 1992). 
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for students to express opposition without punishment (Dei, 2015; Tuck, 2011), are 

detrimental to a student’s educational trajectory. Intimidation significantly affects a 

student’s motivation to attend school. Students are often gradually discouraged from 

continuing school as a result of a series of perceived humiliations from educators (Hunt, 

2008; Tuck, 2011; Lennon, R. & Rentfro, R, 2010). 

 

 

“Students” and “Schools” – A False Dichotomy  

The aforementioned indicators that predict risk of pushout were divided into a “student” and 

“school” category for organizational purposes only. The categorizations presented are not useful if 

interpreted rigidly. This is first, because constructs within the school affect students on an 

individual level and school systems are made up of individual students; so the two levels of risk 

factors are inherently connected. Additionally, there are many more stakeholders involved in 

education and student achievement than just students and schools (i.e. parents, peers, community 

support services etc.). Ultimately however, dichotomous thinking in this regard is not useful 

because it panders to an adversarial view of educators and students. This representation is not 

helpful in conceptualizing the issue of pushout (Nielson & Tanggaard, 2015). Rather, we should be 

working to promote relationships of trust.  
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Understanding Success  
The CYN’s “Youth Insights” document for their Theory of Change states that the “YPD’s goal is to 

provide a solution and recommendation that will allow youth to be more successful” (2015, p. 4). 

Out of this objective is born a quantifiable Impact Statement which says “by 2020, there will be a 

5% increase in the number of youth who graduate high school within 5 years”.  In combination, 

these statements present a particular discourse of youth success that is not unique but is certainly 

contested in the realm of youth services and education. Presented as the goal of a project, 

improved graduation numbers may be perceived as the singular measure of youth success, thereby 

conflating the two. However, many advocates suggest that the 5-year graduation achievement and 

other absolute measures are not synonymous with “success”, and may not even be the best 

indicators of success – be that success of an individual student or success of the system within 

which they learn and move (Broader Measures of Success, 2013; Pellegrino et al.,  2012; Dei, 2015).  

 

Measures of Success 

People for Education (2013)  has expressed that “when indicators are used to set standards, or 

measure progress towards a standard, they embed within them ideas about the nature of success 

or a good society” (p. 11). The use of absolute measures of academic achievement to indicate 

success has been criticized for reducing the value of youth to their academic performance, 

regardless of other valuable attributes such as leadership, creativity, sociability, and more (Broader 

Measures of Success, 2013; Pellegrino et al.,  2012, Dei 2015; Growing Success, 2010). The challenge 

to define “success” is not new, and has become even more complex in recent years as recognition 

of students as whole people increases. 

Holistic Measures: Well-being  
The reduction of young people to academic performers is precisely where much of the criticism for 

large scale performance assessments like standardized tests and graduation rate reporting has 

found its source (Broader Measures, 2013; Levin, 2012; Ungerleider, 2006). In its place, many 

advocates present “well-being” as a more useful and meaningful standard by which to measure 

success in education programs (Spratt, 2016; Spratt et al.,  2006; Watson, Emery, and Bayliss, 2012; 
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White, 2011). “Well-being” has become the ubiquitous term in most educational and child 

development literature to express ambitions of overall or holistic success for a youth. In fact, 

well-being is presented as a useful synonym for “overall success” or “holistic success” (Spratt, 2016; 

Broader Measures of Success, 2013). Educational actors around the world have re-written curricula 

and education policies to incorporate ideals of well-being rather than academic achievement. 

However, even if the term has been popularized, one single definition has not. 

 

The Ontario Ministry of Education released Achieving Excellence  in 2014,   which is its renewed vision 

for education in the province. The mission statement declares “Ontario is committed to the success 

and well-being of every student and child” (p. 1). It presents four new goals for “excellent 

education”, one of which is well-being promotion. They define well-being as “that positive sense of 

self, spirit and belonging that we feel when our cognitive, emotional, social and physical needs are 

being met. As our Indigenous partners have long affirmed, healthy development of the mind, body 

and spirit is contingent on balance and interconnectedness” (p. 1). 

 

People for Education (2013) also cites well-being as an important component of youth success, 

although their application of the term is less definitive. Rather than listing well-being as one 

indicator of a successful student, various aspects of development implicitly related to well-being 

are presented. Their vision of a successful student is indicated by academic achievement, physical 

and mental health, social-emotional development, creativity and innovation, citizenship and 

democracy, as well as school climate (p. 3). 

 

Although the particular definition of well-being is continuously reworked by policy makers and 

education practitioners, the intention of its application is constant: achievements beyond 

graduation and grades are significant to a young person’s success in life and society and should 

therefore be measured when determining successfulness (Spratt et al.,  2006; Watson, Emery, and 

Bayliss, 2012; White, 2011). Sen encapsulates the complexity of success and well-being when he 

says it is “leading the kind of lives we have reason to value” (1999, p. 14). Recognition of students as 

whole people is accompanied with the recognition of their diversity and complexity. Different 

people have different values and will therefore choose to lead different kinds of lives with “reason 

to value”. This diversity is reflected in the pushout experiences of youth who express early-leaving 

as a reaction to an educational system in which they find no personal value (Lund, 2014; Dei, 2015; 

Tuck, 2011).  Dei cites the example of new immigrant students who leave school early because they 
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feel alienated by the culture of Canadian public education (Dei, 2015). Similarly, Aboriginal youth 

are known to leave high school at a higher rate than other students (Bazylak, 2002; Cherubini, 

2014). The cited causes include systemic racism and the legacy of colonialism in school 

communities and curriculum (Bazylak 2002; Cherubini, 2014). Canadian public education was 

founded in European ideals that do not align well with many Aboriginal values, and so aboriginal 

youth have difficulty valuing their education.  Bazylak’s (2002) in depth qualitative analysis of high 

school success for five Aboriginal girls in Saskatchewan revealed that schools where Aboriginal 

youth are able to define their own idea of school success, where there are educators who are 

Aboriginal, and where teaching methods are culturally relevant are more successful at graduating 

Aboriginal youth.  These examples reiterate that pushout is not simply an intrapersonal occurrence, 

but a systemic phenomenon with systemic culpability (Ellis and Carlson, 2009). 

 

These examples, and Sen’s definition of  well-being also present a mandate to return decision 

making power to youth. “Well-being” encapsulates the multifaceted nature of success. To 

encourage its development through educational programs and supports, youth must have space 

and power to pursue well-being in a way that is appropriate to their own cumulative life course.  

The process of defining success is just as important as the definition itself. The Child and Youth 

Network Youth Framework outlines the process of creating activities, programs, and services that 

help young people thrive. After consultation with young people, six guiding principles were defined, 

one being youth voice: “the act of listening to young people while respecting their diverse and 

powerful perspectives. It is understanding and acknowledging the passion that young people bring 

with them, while also providing the support and space for them to share their ideas.” (p. 13).  A 

similar sentiment is consistently apparent in literature on youth success. The Child and Youth in 

Challenging Circumstances (CYCC) Network in Canada developed a list of core principles for 

engaging youth, and list youth voice as the most significant factor. CYCC Network, like many other 

actors, is careful to note that youth engagement is an evolution of participation and mandates that 

youth have real decision-making power. It also mandates that youth are involved in the entire life 

course of a program or policy - not just the planning or reception. The full realization of youth voice 

is the active involvement of youth in “planning, implementing, problem solving, and evaluating” a 

project (CYCC Network, 2013 p. 10). Therefore, a program committed to youth success is successful 

when it upholds this standard.  
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An attention to the diversity of youth’s definitions of success is affirmed by international children’s 

rights. Article 12(1) of the UN Convention on Rights of the Child states: “ Parties shall assure to the 

child who is capable of forming his or her own views the right to express those views freely in all 

matters affecting the child, the views of the child being given due weight in accordance with the age 

and maturity of the child ”. Well-being discourse as well as child-right discourse both affirm the 

necessity of a holistic definition of success beyond academic achievement.  

 

Various thinkers have developed measurable indicators to assess both the holistic success of youth 

in schools, and the success of schools themselves in (re)creating space for youth to succeed 

( Soutter, O'Steen, & Gilmore, 2014; Labay, 2006; Broaders Measures of Success, 2013). It is 

important to note here that measures of student success and measures of system success cannot 

be conceived dichotomously. Rather, they must be applied in the perspective of ubi mel ibi apes 

(“where there is honey, there are bees”). Successful students indicate a successful system, and a 

successful system is one that empowers the holistic success of young people. Nearly all 

intervention practices covered by this literature review imagined interventions at a systems level to 

empower individual successes. For example, Labay’s study of youth success in an urban high school 

in Texas employed action research and developed a new course within the school to test the 

response of youth to an academic environment that encouraged relationships and reflection (2006). 

Some researchers indicate that school climate is a significant contributor to youth success and 

propose methods to improve the relationship between youth, students, and administrators within 

the school (Downes, 2013; Anderman, 2002; Broadbent & Boyle, 2014) .  As a non-school example, 

the work of Pathways (which will be explored in depth later on) demonstrates that pushout 

interventions are most successful when the program adapts to fit the needs of individual youth, 

rather than expecting youth conform to a system that they do not personally value (Pathways, 

2015).  

 

In all these complementary and complex ideas about the nature and definition of youth success, 

one thing is constant: educational experiences are valuable. By extension, graduation is valuable. 

Not in and of itself, but because graduation ought to indicate that youth have gone through a 

system where they built relationships, had personally meaningful experiences, and learned to 

define their own ideas of a successful life. Graduation and success are not synonymous, but 

graduation can certainly be one indicator of success. Any definition of success should be holistic, 

including aspects of social, emotional, physical, and cognitive/academic development. And most 
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importantly, definitions of success should be developed from the perspective of youth (Downes, 

2013; Student Voice, 2013; Watkins 2009; Labay, 2006; Cherubini, 2002). 

 

Besides these more nuanced issues of defining success by high school graduation, there are also a 

number of practical problems. A Learning Brief submitted by the LYAC Pressure Testing Team  with 

this literature review outlines specific problems of using high school graduation as a measure of 

success in London, but many other researchers highlight similar concerns on a broader scale. In 

questioning the scale of the “dropout epidemic” facing the United States, Tyler and Lofstrom (2009) 

draw attention to the absence of alternative high school credentials in the count of “high school 

graduates”. Many statistics in the US consider only those who earn a high school diploma within a 

particular timeline. In such statistics, there is no count of people who return to school or take an 

extended length of time to complete a General Education Diploma (GED) or similar credential. It is 

therefore possible that a significant number of people with an equivalent high school education are 

not considered to have achieved high school graduation (Tyler and Lofstrom, 2009). As an LYAC 

learning brief outlines (another of the research products of this Pressure Testing project), similar 

considerations exist in Ontario’s high school graduation statistics. Not all Ontario students who 

earn their high school diploma or equivalent credential are included in the “graduation rate”.  
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Understanding Interventions  

Holding knowledge about the nature of non-success and success in education, pushout 

interventions could happen at many different scales, and involve many different actors or 

stakeholders. The literature review revealed that school boards can enact pushout interventions by 

reforming their funding strategies for more support services (Ungerleider, 2006; Ministry of 

Education, 2010). 

Individual schools can enact pushout prevention through changes in teaching, administrative, and 

disciplinary culture. (Watkins, 2009; Tuck, 2011; Thames Valley, 2015; Labay, 2006; Downes, 2013) 

Provincial educational ministries can enact pushout prevention by reforming curricula to reflect 

more holistic definitions of success (Spratt et al.,  2006; Soutter, O’Steen, & Gilmore, 2014; Thames 

Valley, 2015; Ministry of Education, 2010; Broadbent & Boyle, 2014)  Although examples like these 

demonstrate that there is certainly much work to be done within the school institution to improve 

student well-being and success, such work  is beyond the scope of community organizations like 

the CYN. Community agencies can enact pushout prevention by developing supportive programs 

that work with schools and youth to empower their educational experiences and foster conditions 

wherein youth can fulfill their ideals of well-being and success (What works in dropout prevention, 

2015; Rumberger, 2011; Hammond et al.  2007; Thames Valley, 2015). There is no end to the number 

of disparate organizations that exist to serve youth, but not every organization is made equal. This 

section will draw on exemplary pushout intervention programs and theoretical work to define 

characteristics of good intervention programs. Many organizations that are externally-based to the 

school operate on similar methodologies as in-school reforms. Much of the knowledge gathered by 

and applied to in-school interventions is therefore applicable to community-based pushout 

interventions.  

Characteristics of Successful Pushout Interventions 
In Understanding Success  we established that success must be understood holistically and 

presented well-being as an alternative term to understand the emotional, social, mental, and 

physical aspects of overall success. We also recognized that within the concept of wellbeing, youth 

should have the power to define their own success based on personally and culturally appropriate 
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notions (Broader Measures of Success, 2013; Dei and McDermott, 2013; Lund, 2014; Nielson and 

Tanggaard, 2015).  

 

In Understanding non-success,  we established that early school leavers are generally the result of 

unhealthy systems of relation that inhibit well-being (Tuck, 2011; Tilleczek et al.,  2011; Rumberger, 

2011; Downes, 2013) . That could include unhealthy familial relationships that cause trauma to a 

youth. It could be an unhealthy relationship between students and their administrators where 

youth feel out of place or powerless in the school. It could be unhealthy relationships between 

students where youth feel unsafe due to bullying or discrimination. Pushout is the consequence of a 

crisis of trust between young people and those people and systems who are meant to support them 

(Neilson and Tanggaard, 2015). If success is defined holistically and non-success is defined by 

corrupted relationships, then any effective intervention strategy must pay attention to these 

perspectives.  

A good pushout intervention is holistic: it recognizes the whole life course that builds a pushout 

trajectory and leverages strong, integrated and reciprocal relationships with youth and other 

stakeholders to empower and optimize educational systems (including community partners) for 

youth success.  

Systems Models for Youth Services 
Downes (2013) recognizes the significance of relationships in and around schools when he labels 

public education as a “relational system”. The term refers to a network of actors and stakeholders. 

Typologies of relational systems depend on the quality of relationships between actors and 

stakeholders. Downes (2013) identifies two frameworks of relational systems that occur in 

education. The first is a “diametric oppositional” framework in which each party associates with its 

own pole and only relates along one common line (Figure 2). Diametric systems result from 

assumed separation or disassociation between parties and hold the potential for complete 

disconnection along the common line. Diametric systems are problematic because they implicitly 

reinforce disconnection between parties and may be construed as authoritarian or paternalistic. In 

the context of education and support services, a well-intentioned service could actually undermine 

the agency and power of youth in their own education (Downes 2013). As we have already 

discussed, denied youth agency is a symptom of the pushout process and may contribute to a 
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youth decision to leave school (Dei 2015, Student Voice 2013; Watkins 2009; Nielsen and Tanggaard 

2015).  

 

 

 

 
  

Downes’ alternate system model is the concentric dualistic system (2013, Figure 3)). Visualized as 

concentric rings, a concentric dualistic system assumes connection because the two components 

are embedded and therefore inseparable without destroying the entire model. “Assumed 

connection” could describe a relationship between youth and service provider wherein “traditional 

hierarchical relations” are challenged and youth are recognized for their own agency or “voice”. 

Concentric models embody reciprocal relationships where youth are not mere recipients of 

instruction but active and creative in the learning process. As Christenson and Thurlow say 

“successful interventions do more than increase student attendance – they help students and 

families who feel marginalized in their relations with teachers and peers to be connected at school 

and with learning” (2004). A concentric model achieves this end by situating an individual youth’s 

own voice as the common pole. Youth voice is embedded as the basis of a program, not just a 

comment on it.  

                                              Figure 2                                                                                     Figure 3 

Youth Voice and Reciprocal Relationships 
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The significance of youth voice and agency in successful educational experiences cannot be 

overstated. Indeed, it is a recognition of the creative, innovative, passionate, and intuitive potential 

within youth that has spurred the development of the CYN’s Theory of Change and informed the 

Participatory Action methodology of this research. A body of literature on the nature and function 

of youth voice is continually growing and, like “well-being”, youth voice has become come in vogue 

for policy makers a youth service providers. In 2013, the Ontario Ministry of Education released a 

series of documents called “Capacity Building” that describes a pedagogical shift in education 

towards “learning” rather than “teaching”. In their piece on student voice, the writers describe a 

move from making space for student expression to having shared leadership in schools. The 

Thames Valley District School board has integrated this framework into their own revision of 

secondary education (Thames Valley, 2015). Although both of these examples are of in-school 

reforms, the value a place of student voice can be understood even for other youth services. As 

following sections in this report will describe, the most successful dropout interventions are those 

that heed the voice of participants and attend to their individual needs and aspirations.  

 

High school populations are a diverse group. Students differ on language, culture, cognitive 

development, physical attributes and health, social skills, talents, cultural background, and more 

(Rose, 2013; What Work, 2015; Christenson & Thurlow, 2004). As we have asserted, if the definitions 

of success are as varied as the youth who inform them then strategies to achieve success must be 

informed by diverse youth too. “While there may be no general rule about what works for a 

particular student, a clear general commitment can be put in place to facilitate the dialogue 

between individual students and their school about what does and does not work for them” 

(Downes 2013). Although this quote from Downes speaks directly to youth voice inside the school, 

the same principle can be extended to any youth success service.  In writing about responsibilities 

of carers and service providers to youth, Silvers describes a phenomenon where adult care can 

inadvertently undermine the interests of a youth if those youth do not have agency to transform the 

services they receive. “Help-givers choose how they are willing to help, but help-takers cannot 

choose how they will be helped, for in choosing to reject proffered help one withdraws oneself from 

being helped as well as from being a helping relationship. To relate to others primarily by being 

helped by them, then, implies subordinating one’s choices to one’s caretakers, at least insofar as 

one remains in the state of being helped. (Silvers, 1995: 40–1)”. By this example we can see that 

reciprocal relationships in which youth voice has power in the leadership of education and success 

services are necessary for meaningful experiences and relationship development.  
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Attention to youth agency and reciprocal relationships is of particular value for youth who 

experience compounded marginalization beyond their lack of academic achievements. As Dei says 

“allowing all students to showcase their own voices and knowledges, and to reflect on and assess 

their own schooling, are important educational strategies of inclusion. Prioritizing students whose 

voices and knowledges are absent in critical” (2015). In this case, inclusion may be synonymous 

with engagement. The case of First Nations learners in Ontario’s school system provides a useful 

illustration of why it is important for marginalized  youth to have active voice in their own 

education:  

“First Nations, Métis and Inuit peoples have clearly indicated that the existing 

measures of success and achievement in schools are not a good fit with 

Aboriginal cultures and worldviews. There are two major problems: first, 

using existing measures, if there is too strong an emphasis on Aboriginal 

achievement gaps (e.g. graduation rates) – it can reinforce deficit 

conceptions of Aboriginal learners at the same time as it understates the 

contextual factors, such as socio-economic and health status which affect 

achievement rates. The second issue is that these measures fail to reflect key 

tenets of Aboriginal learning – in particular, the emphasis on learning as a 

holistic process with a physical, mental, spiritual and emotional component. 

Although there is a considerable diversity of perspectives and worldviews 

between and among First Nations, Métis and Inuit groups, almost all want to 

see the promise of the right to education in Article 14 of United Nations 

Declaration on the Rights of Indigenous Peoples realized: education that is 

appropriate to their own cultural methods of teaching and learning; 

education in indigenous languages, and access to state education systems 

without discrimination.” (Broader Measures of Success, 2013). 

 

Evidence suggests a similar truth for other ethnic minority students (Dei and McDermott, 2013; Dei, 

2015; Bayzlak, 2002; Lund 2014; Nielson and Tanggaard, 2015). Following sections of this review will 

provide examples of pushout interventions that incorporate youth in the leadership of their success 

to transform services. It is important to note that youth voice is not simply about leaving youth to 

their own devices. It is the engagement of youth in shaping services tailored towards them. They 

still require advocacy and services, but those service systems should be responsive to the 
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individual’s needs for systemic change.  Christenson and Thurlow (2004) speak about the power of 

youth to define their strategy for success when they write “personalization is an essential 

component of effective dropout prevention programs and involves striving to understand the 

nature of academic, social, and personal problems affecting students and tailoring services to 

address individualized concerns.”  

 

Structural Elements of Successful Interventions 

If we hope that youth will develop holistically through their education, then services aimed at 

achieving this goal should develop holistically too (Downes, Maunsell, & Ivers 2006; Downes 2013). A 

successful system will produce successful members, and vice versa (honey bees analogy again). 

Downes view of “assumed connection” in a concentric model can also be applied to relationships 

between service providers where different agencies integrate into a coordinated system to develop 

a complete set of services that attend to all the different aspects of youth success. This application 

of the concentric model has informed many educational strategies. The Thames Valley District 

School Board employs a concentric model in their map of youth success services to both 

demonstrate and advocate for integration of each actor – including the student. Thread and 

Pathways, which will be discussed in detail later in the report are also highly integrated with youth, 

external services, and schools to provide a complete network of supports to young people. As 

opposed to the diametric system model where youth success is one shared line between two 

parties who come from different, unaligned poles the concentric model locates stakeholders along 

the same pole from which all actions extend (that pole being an individual youth’s self-declared 

idea of success) 

Similarly, Cherubini’s work with aboriginal high school students in Saskatchewan adopted a 

concentric model to theorize a system for educational success (2014). Cherubini draws inspiration 

for his concentric model from the medicine wheel tradition. Although each wheel has a common 

form, the details are reflective of a particular youth. At the core is a youth’s “gift”, associated with 

the notion that success is the realization of someone’s greatest potential and not some preset 

standard. All other features of the wheel grow around the “gift” and are mutually reinforcing. Each 
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part is intimately related to development of a youth’s gift, and so signifies the assumed connection 

of components in the system (Cherubini, 2014). Pushout prevention programs that adopt such a 

connected model are more successful, as the following sections will demonstrate.  

Models and Results of Interventions  

 There has now been decades of interventions that have built off of each other and progressively 

improved their capacity to contend with barriers that contribute to the pushout epidemic (Hunt, 

2008). That being said, there are two exemplary models of interventions that have occurred in 

North America in recent years that have truly embodied  consensuses in educational and 

community building research and have been particularly effective at contending with the pushout 

crisis.  

Thread 

Thread is a community-based program that operates in Baltimore. It was conceived with the 

intention of creating an intervention that could be structured and consistent in outcomes while 

maintaining adaptability to individual students (Thread, 2016). Thread engages grade nine student 

whose grades are in the bottom 25% of their class and matches them with a group of volunteers, 

connects them with community resources, provides them with individualized support for ten years, 

and works to help all parties involved to realize their full potential (Thread, 2016). The target areas 

for change within students are academic advancement, self-motivation, personal growth, resilience 

and responsibility (Thread, 2014). 

Thread first and foremost celebrates the individuality of students, volunteers and collaborators – 

recognizing each as individuals in extraordinary situations who are equally capable of contributing 

to the lives of others (Thread, 2016). In this sense, strong emphasis is put on concentric models of 

engagement where program delivery stakeholders do not assume authoritative roles but instead, 

build meaningful and reciprocal relationship that honour and respect the agency of all parties 

involved. 

To implement the model, the first step is training volunteers. Significant resources are invested in 

training motivated volunteers to better actualize self-motivation, resilience, relationship building, 
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and responsible citizenship (Thread, 2016). Additionally, Thread administrators are invested in the 

lives of volunteers, providing support for challenges related to the program and outside of it 

(Thread, 2016). This investment is seen as necessary in making the ten-year commitment that 

Thread requests feasible. Thread administrators act as liaisons for community support services 

(Thread, 2016). No student will ever be blindly referred to a resource. Administrators and volunteers 

work to build relationships with potential community collaborators, gauge whether the service as a 

whole is high quality and effective for its purpose, and then make a determination as to whether or 

not a resource will be effective in empowering and supporting a specific student (Thread, 2015). If a 

student is referred to a resource, volunteers will accompany them and introduce them on a 

personal basis with members of the organization (Thread, 2016), once again, ensuring the centrality 

of relationships and individualized approaches to support. In doing so, Thread ensures that 

availability of resources actually translates to appreciable access (Lennon & Rentfro, 2010) 

At the heart of Thread’s intervention is a commitment to doing whatever it is that is necessary to 

customize support. Consistency and investment in family-like relationships between students and 

their group of volunteers are viewed as critical prerequisites for all parties to truly understand each 

other (Thread, 2016). In doing so, these teams increasing their ability to collaboratively build an 

individualized approach to confronting the barriers and fostering strengths.  

 The efficacy of Thread’s approach is clearly indicated in its exceptional outcomes (Thread, 2016): 

●  92 percent of students enrolled in Thread for five years have graduated high school. 

● 90 percent of students enrolled in Thread for over five years are accepted into college. 

● 80 percent of alumni have either a four or two year post-secondary degree or certificate. 

These types of results are unprecedented (Hunt, 2008) and speak to the significance of the values 

and approaches Thread embodies. 

Pathways  

Pathways to Education is a national organization that works with youth to help them achieve 

high-school graduation and successfully transition to postsecondary education and/or meaningful 

employment (Glogowski, 2015). The program specifically targets youths from low-income 

households and communities with the intention of striving towards educational equity for all 
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youths, regardless of background or circumstance (Glogowski, 2015). The Pathways model consists 

of four main pillars: 1) academic tutoring 2) social supports 3) financial support 4) advocacy – all of 

which are delivered by full-time programming staff. The full-time, committed staff ensures 

consistency and quality in support service provision. 

 The program’s success is mostly attributable to the high degree of flexibility of staff and student 

interactions that is person-centric in the sense that it foregrounds each student as a unique 

individual with unique needs while simultaneously acknowledging the hegemonic circumstances 

that often surround individuals facing pushout (Glogowski, 2015). Like Thread, this flexibility is a 

product of the staff having the time and capacity to build relationships with students, not merely 

provide them a service (Christenson & Thurlow, 2004). 

 Additionally, Pathways is clear that they work with students to confront oppressive barriers as well 

as build resilience, strengths and assets they already possess (Glogowski, 2015). Staff will not tell 

students what to do or how they should behave, they are not in charge of any of a student’s 

decision making (Glogowski, 2015). Alternatively, what is provided is a scaffolding and modeling of 

skills that students need to develop to cope with the challenges and barriers of their circumstances 

(Glogowski, 2015). As such, students are empowered to employ and develop their skills, asserting 

their agency and increasing their perceptions of self-efficacy (Lennon & Rentfro, 2010) 

Pathways acknowledges that it does not have sufficient resources or training to provide every 

service necessary to help students achieve graduation and success (Glogowski, 2015). That being 

said, they still manage to coordinate most needed support and care sustainably because of the 

many links and relationships programming staff establish over long periods with community 

organizations (i.e. support services, healthcare services, schools) (Tyler & Lofstrom, 2009). Much like 

in the Thread model, these connections facilitate the effective utilization of referrals. 

The proof of Pathways Success is evident in its measured outcomes (Pathways to Education, 2015): 

● Pathways to education improved graduation rates by an average of 75 percent in the 

populations they sought to serve. 

● 73 percent of pathways students graduated from high school and continued onto 

post-secondary education or employment training. 
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It should be noted that even though these statistics are impressive, each year of continued 

development of the Pathways to Education model has resulted in progressively better outcomes.  
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Analysis 
Our analysis was developed by directly comparing emergent themes and conclusions from the 

literature review with the YPD Theory of Change.  

 

Impact Statement 

As discussed in “ Understanding Success” and “ Measures of Success ”: 

● Graduation is not synonymous with success.  Graduating from high school is important to 

a young person’s success in life, but graduation is only a narrow component of the holistic 

form of success our culture of education should be striving towards  

 

Beneficiaries  

As outlined in “ Systems Models for Youth Services ”: 

●  False dichotomies are problematic. The ToC identifies three distinct beneficiaries of the 

project. The differentiation between young people in high school and young people seeking 

leadership opportunities unnecessarily fragments what should be a single target 

population.  

As emphasized in “ Dropout and Pushout Language ” and “ Systems Models for Youth Services ”: 

● Be wary of language that reinforces systems of privilege and oppression .  Identifying 

youth who are already pursuing leadership opportunities as primary beneficiaries of the 

Theory of Change  reinforces the marginalization of othered youth who have not been 

afforded the resources, time, encouragement, and training to pursue such opportunities . It 

emphasizes the privilege of a portion of the population and neglects another. The research 

demonstrates that the voice of all youth is necessary for success.  
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Foundational Elements 

Awareness 
As clarified in “ Pushout as a Social Process”: 

● Young people are aware of the cultural value of (not) completing school. It is a 

misinformed stereotype that students who are pushed out are poorly informed regarding 

implications of their actions and other avenues available to them. 

As the risk factor, “ Student Perceptions ”, explains:  

● Experience informs trust. Experiences inform young people’s trust in services and people. 

Students who are pushed often do not have faith in the support systems in place to help 

them because they have either failed them personally or are known to be ineffectual. Lack 

of awareness of services is not the barrier.  

 

Connection 

As described in “ Systems Models for Youth Services ” and  

● Systems supporting students should be fully integrated. The accumulation of risk 

factors over a life course that leads a young person to the point of pushout is complex. 

Therefore services to prevent pushout must also be complex and very well connected. 

Education and support services should form one relational system that is coordinated to 

develop a complete set of services that attend to all aspects of youth success and school 

pushout.  

As outlined in “ Characteristics of Successful Pushout Interventions ” and “ Risk Factors ” 

● Broken relationships are evident in the pushout process. Alienation and disengagement 

are the primary determinants of pushout. Connection through trusting supportive 

relationships are crucial.  

As noted in “ Youth Agency and Reciprocal Relationships ” and “ Models of Interventions ”: 

● Connection begins with reciprocity, followed by advocacy.  Students in precarious 

positions of dignity/status have very few channels of communication to build relationships. 

An advocate who listens and acts on the voice of a young person would increase the 

connection between between services and students by embodying reciprocal relationships 

where youth are not mere recipients of service but active and creative in the learning 

process. 
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● Advocacy tips the power imbalance. An advocate would build the relationship for the 

students and facilitate the connection between the student and services, school and other 

educational stakeholders where a power imbalance exists. Advocates are the people who 

tip the power imbalances between the historically excluded population of pushouts and 

those responsible for their education, as a chance to re engage the marginalized. There are 

many layers of marginalization that need to be addressed, but this is a start.  

 

Access 

As discussed in “ Youth Voice and Reciprocal Relationships ”, “ Student Perceptions ”and “ Punitive 

Approaches to Discipline ”as a risk factor: 

● Advocacy is the bridge between young people and services. A reciprocal relationship 

with someone who responds meaningfully to the voice of a young person can empower that 

young person and transform a service to be more useful. Youth are more likely to access 

services that are associated with people they trust. Ability to access a service does not 

equate to utilization, nor does awareness of a service. Access is also contingent on 

conducive social conditions.  

As pointed out in “ Marginalized status ” as a risk factor: 

● Access to services is enabled by confronting oppressive barriers.There are young people 

within education and support systems who have values and cultural identities that are at 

odds with the hegemonic culture currently embedded within our high school structure. An 

advocate could confront the barriers that marginalized youth have historically had to face 

alone, to transform the system to be constructive rather than hostile.  

 

Change Levers 

Interactive application & Web Platform 

● Technology is a tool, not the answer. There was no mention of a strategy that used an app 

or web platform in the analysis of successful interventions. Only limited sources discussed 

the application of technology to aid youth success. However, each case did reiterate the 

technology must be employed as a means to an end, not an end in itself. For example, 

Rethink Secondary (Thames Valley, 2015) discusses the need for technology in classrooms 

to help student adapt to a technology-rich world. Technology is proposed as a subject of 

learning (for example, automotive technology courses) and a tool of learning when 

appropriate (for example, computers for research).  

 

37 

 



 
Pushout Experiences and Supports  A Review of Literature 

 

 

 

 

 

Youth Connectors 
As outlined in “ Understanding Interventions ”: 

● Young people need people, especially trained ones. Young people need to have strong 

relationships with peers and to see their peers being successful as well to develop trust with 

educational stakeholders. Both of the interventions we looked at, Pathways and Thread, 

have volunteers, peers and trained advocates involved.  

As stated in “ Pushout as a Social Process”: 

● Education is a human right . Youth’s self-determination and empowerment in their 

education is also a right. Therefore, an advocate for youth holds immense responsibility. 

Having a full-time, highly-trained advocate  with contractual obligations to enshrine this 

social responsibility within our educational community is thus, a priority. While students 

hold the right to space to self-determine, the onus of maintaining and protecting that space 

falls on service providers and educators.  

 

Leadership and Education 
As demonstrated in “ Lack of Transparency ”, “ Systems for Youth Services ”, “ Youth Voice and 

Reciprocal Relationships ” and “ Structural Elements of Successful Interventions ”: 

● Young people desire agency over their education and their life.  In our review of 

literature, leadership as volunteerism, skill development and community involvement did 

not emerge as a contributor to youth success. However, leadership in the form of agency 

and direction in one’s education path was prevalent. Successful interventions were those 

that re-engaged youth with their education by attending to their personal experiences of 

broken relationships and working to repair trust.  

● Education and interventions should take a common youth-centred approach and 
co-design with young people. Services should be committed to making space for youth to 

lead their own educational path - one that is appropriate to their cultural and personal 

values, cumulative experiences, and aspirations.  
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Conclusion  

LYAC Consulting has reviewed over 60 pieces of literature about supporting young people to 

overcome alienating and disenfranchising barriers that stand in the way of their educational goals . 

The pushout process that young people experience was examined from a point of trying to 

understand non-success and success for young people, and the interventions that support them to 

succeed.  Based on analysis of the literature, connections and critiques related to the Youth Project 

Design’s Theory of Change were developed. The Review of Literature and Analysis inform the final 

Pressure Testing Report on Theory of Change, for the purpose of creating a ToC that is reflective of 

what academic literature says about helping students achieve success, in conjunction with 

Learning Briefs from the rest of the Pressure Testing team.  

 

In conclusion, a comprehensive, evidenced based understanding on young people’s experiences 

and perceptions of education and support services is put forth for  Child and Youth Network. This 

knowledge is meant to direct future actions in a Collective Impact project. Young people are whole 

people with a network individuals and contexts. They cannot be defined by one factor or measure. 

Pushout is not a personal choice or failure, it is the result of systemic barriers and broken 

relationships. Just as young people are multifaceted and relational, interventions should be too. 

Developing integrated supports for young people will provide them with the opportunity to pursue 

their unique goals of success and unite the conversations, reports and projects that are advancing 

the thinking and practices of schools and organizations in London. 
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Appendix 
Appendix A. 

Guiding Questions 

Measuring 

1. What is the difference between dropping out of high school and not graduating? 

2. Who are the young people that have dropped out of high school? 

3. Who are the young people struggling to complete high school? 

4. What factors have caused the young people who have dropped out to drop out? 

5. What factors are causing young people who are struggling to complete high school to 

struggle? 

6. What factors encourage young people to re-enter the school system or to stay on a path to 

completing high school? 

7. What unique barriers cause racialized and immigrant youth to struggle to complete high 

school? 

8. In what ways do young people advocate for themselves when they’re struggling to complete 

high school? 

 

Exploring Potential Partners and Activities 

1. What services are helping young people to re-enter the school system or to keep them on a 

path to completing high school? 

 

40 

 



 
Pushout Experiences and Supports  A Review of Literature 

 

2. What services are not effective at helping young people to re-enter the school system or to 

keep them on a path to completing high school? 

3. What services exist to support young people in advocating for themselves in high school? 

a. How effective are they? 

4. What services exist that address the barriers faced by racialized and immigrant youth? 

a. How effective are they? 

5. What barriers prevent young people from accessing existing services? 

a. What activities do young people think will increase awareness, access, and 

connection to existing services?   

b. What are the experiences of youth connecting to programs designed to support 

young people seeking to stay in school? 

 

Pressure Testing the Change Levers 

1. Will a mobile application stop young people from dropping out and/or ease the struggle to 

complete high school? 

a. What is the relationship between communication and the decision to access 

services? 

b. What communication tools would help the most?  

2. Will youth connectors stop young people from dropping out and/or ease the struggle to 

complete high school? 

3. What is the connection between leadership and educational attainment? 

4. What assumptions, embedded in the Theory of Change, hold up when compared against the 

literature? 
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Appendix B. 

Research Process 
With our guiding questions in mind, the team began researching! The researchers followed the 

following process to find, review, make sense and communicate their findings.  

 

Stage Activities Notes 

Find - Explore academic, popular, organizational, 
and media sources 
 
- Take note of curiosities and big questions 
 
- Create a list of relevant/interesting sources 
 
- Produce a ‘Skim Report’ 
 (perspectives that you hope to find, top three 
ideas that you want to explore, how excited you 
are to read it on a scale of (0-5), how important 
is the document to answering our research 
questions (0-5) 

This means, locate the resources that 
you think are going to help you to find 
out the answer to the question that 
you're considering. Finding might 
involve calling someone on the phone, 
googling randomly, looking into 
academic journals, or pulling a book off 
of the shelf. 

Review - Complete  Review  Reports note taking 
template to capture important information 
about the source 

This means, read the things that you find 
and take notes. Whatever you think is 
important, take a note. Also, take notes 
of what is happening in your own mind 
as you go through the information. The 
notes that come from your own mind are 
sometimes the most interesting ones. 

Make Sense - Take a look at everything that you've captured 
in your reflection notes and ask, "what does this 
mean?" Modify this question a bunch of times: 
1) What does this mean to me? 2) What does it 
mean for young people? 3) What does it mean 
for schools? 4) What does it mean for school 
boards? 5) What does this mean for the City of 
London 6) What does this mean for people from 
marginalized communities? (these are just 
examples, you can ask different questions if you 
want). Make some notes on this. 

This is probably the hardest part of the 
process because making-sense or 
analyzing is often the most challenging 
part of a research process.  
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- Ask this series of questions: “What does this 
mean to the Theory of Change for the YPD? Does 
it support the ideas in the Theory of Change? Do 
we need to change things?” 

Communicate - Produce and publish literature review 
- Write recommendations for the Theory of 
Change  

So, now you have 'raw' data (your 
notes), your observations and 
reflections (your reflections), and what 
you think the data means (your making 
sense notes). What's left is to 
communicate this in a way that others 
can understand. 

 
 

  

 

43 

 



 
Pushout Experiences and Supports  A Review of Literature 

 

References  
Anderman, E. M. (2002). School effects on psychological outcomes during adolescence. Journal of 

Educational Psychology, 94 (4), pp. 795–809. 

 

Bazylak, D. (2002). Journeys to success: Perceptions of five female aboriginal high school graduates. 

Canadian Journal of Native Education, 26(2), 134-151. 

 

Bowers, A. J., & Sprott, R. (2012). Examining the multiple trajectories associated with dropping out 

of high school: A growth mixture model analysis.  The Journal of Educational Research, 105 (3), 

176-195. 176. doi:10.1080/00220671.2011.552075 

 

Bowers, A. J., & Sprott, R. (2012). Why tenth graders fail to finish high school: A dropout typology 

latent class analysis. Journal of Education for Students Placed at Risk. JESPAR, 17 (3), 129-148. 

doi:10.1080/10824669.2012.692071 

 

Broadbent, C, & Boyle, M. (2014). Promoting positive education, resilience, and student wellbeing 

through values education. The European Journal of Social and Behavioural Science , 8 (1), 

1308-1317. 

 

Castro, J., Lalonde, M., & Pariser, D. (2016). Understanding the (Im)mobilities of Engaging  

At-Risk Youth Through Art and Mobile Media. Studies in Art Education,  238-251. Retrieved  

October, 2016. 

 

Christenson, S. L., & Thurlow, M. L. (2004). School dropouts prevention considerations, 

interventions, and challenges. Current Directions in Psychological Science, 13 (1), 36-39. 

 

Cockburn, T. (2005). Children and the feminist ethic of care. 71-89. 

 

Coleman, J. S. & Hoffer, T. (1987). Public and private high schools: The impact of communities. New  

York: Basic Books. 

 

44 

 



 
Pushout Experiences and Supports  A Review of Literature 

 

 

Coleman, J. (2009). Wellbeing in schools: Empirical measurement or politician's dream? Oxford 

Review of Education , 281-292. 

 

Dei, G., & Mcdermott, M. (2013). Politics of anti-racism education: In search of strategies for 

transformative learning. Dordrecht, New York: Springer. doi:10.1007/978-94-007-7627-2 

 

Dei, G., (2015). Reflections on "Dropping out" of School. Education Canada . Retrieved  

September, 2016, from  

http://www.cea-ace.ca/education-canada/article/reflections-“dropping-out”-school 

 

Downes, P. (2013). Developing a Framework and Agenda for Students' Voices in the School System  

across Europe: from diametric to concentric relational spaces for early school leaving  

prevention. European Journal of Education , 48: 346–362. doi:10.1111/ejed.12035 

 

Doll, J.J.,  Eslami, Z., and Walters, L. Understanding Why Students Drop Out of High School, 

According to Their Own Reports: Are They Pushed or Pulled, or Do They Fall Out? A 

Comparative Analysis of Seven Nationally Representative Studies. (2013, September). 

SAGE Open . Retrieved September, 2016. 

 

Downes, P., Maunsell, C., & Ivers, J. (2006). A Holistic Approach to early school leaving and school 

completion in Blachardstown.  Dublin: Blancharstown Area Partnership. 

 

Drew, S., Smink, J., & Hammond, C. (2007). Dropout Risk Factors and Exemplary Programs: A  

Technical Report . 

 

Duckworth, A. (2013). Grit: The power of passion and perseverance  [Video file]. In TEDx Talks .  

Retrieved September, 2016. 

 

Duckworth, A., & Quinn, P. (2009). Development and validation of the short grit scale (grit-S). 

Journal  

of Personality Assessment, 91 (2), 166-174. doi:10.1080/00223890802634290 

 

 

45 

 

http://www.cea-ace.ca/education-canada/article/reflections-%E2%80%9Cdropping-out%E2%80%9D-school
http://www.cea-ace.ca/education-canada/article/reflections-%E2%80%9Cdropping-out%E2%80%9D-school


 
Pushout Experiences and Supports  A Review of Literature 

 

Ellis, C. M., & Carlson, J. (2009). Cross cultural awareness and social justice in counseling . New York: 
Routledge. 

 

Hunt, F. (2008). Dropping Out from School: A Cross Country Review of Literature. University of  

Sussex . Retrieved October, 2016. 

 

Gleason, P., & Dynarski, M. (2002). Do We Know Whom to Serve? Issues in Using Risk Factors to 

Identify Dropouts. Journal of Education for Students Placed at Risk (JESPAR), 7(1), 25–41. 

 

Grant, C. A. (1992). Research and multicultural education: From the margins to the mainstream. 

Washington, D.C.: Falmer Press. 

 

Hammond, C., Linton, D., Smink, J., & Drew, S. (2007). Dropout Risk Factors and Exemplary 

Programs: A Technical Report. National Dropout Prevention Center/Network (NDPC/N). 

Retrieved from http://eric.ed.gov/?id=ED497057 

 

Hemminger, Foxworth & Houbolt. (2016). Thread annual report . Retrieved from  

http://www.thread.org/wp-content/uploads/2016/02/Thread_AnnualReport_Final.pdf 

 

Ife, J. (2012). Human rights and social work: Towards rights-based practice  (3rd ed.). Cambridge, 

England: Cambridge University Press. 

 

Janosz, M., Blanc, M. L., Boulerice, B., & Tremblay, R. E. (2000). Predicting different types of school 

dropouts: A typological approach with two longitudinal samples. Journal of Educational 

Psychology, 92(1), 171-190. doi:10.1037/0022-0663.92.1.171 

 

Jessor, R. (1993). Successful adolescent development among youth in high-risk settings. American 

Psychologist, 48(2), 117-126. doi:10.1037/0003-066X.48.2.117 

 

Jimerson, S., Egeland, B., Sroufe, L. A., & Carlson, B. (2000). A Prospective Longitudinal Study of 

High School Dropouts Examining Multiple Predictors Across Development. Journal of School 

Psychology, 38(6), 525–549. 

 

46 

 



 
Pushout Experiences and Supports  A Review of Literature 

 

 

Kane, E. (2004) Girls’ Education in Africa: What Do We Know About Strategies That Work? 

Washington DC: World Bank 

Labay, W. N. (2006). Multiple aims and multiple measures associated with student success: Theory 

of action and action research in a large suburban high school. (Published doctoral thesis). 

University of Texas at Austin.  

 

Lennon, R., & Rentfro, R. (2010). Are young adults fear appeal effectiveness ratings explained by fear 

arousal, perceived threat and perceived efficacy? Innovative Market, 6 (1), 58-65. 

  

Lewin, K.M. (2007). Improving Access, Equity and Transitions in Education: Creating a Research 

Agenda. Brighton: University of Sussex. 

 

Levin, B. (1995). Educational Responses to Poverty. Canadian Journal of Education, 20 (2), 211–224. 

 

Levin, H. (2012). More than just test scores. Prospects 42 (3), 269-284. 

 

Lund, I. (2014). Dropping out of school as a meaningful action for adolescents with social, emotional  

and behavioural difficulties. Journal of Research in Special Educational Needs, 14 (2), 96-104.  

doi:10.1111/1471-3802.12003 

 

Ministry of Education. (2010). Growing success: assessment, evaluation, and reporting in Ontario 

schools . Retrieved from http://www.edu.gov.on.ca/eng/policyfunding/growsuccess.pdf 

 

Neerpal Rathi, R. R. (2007) ‘Meaning in life and psychological well-being in pre-adolescents and 

adolescents.’ Journal of the Indian Academy of Applied Psychology, 33 (1), pp. 33–8. 

 

Nielsen, K., & Tanggaard, L. (2015). Dropping out and a crisis of trust. Nordic Psychology, 67 (2), 

154-167. doi:10.1080/19012276.2015.1028763 

Oakes, J. (1989). What educational indicators? the case for assessing the school 

context.Educational Evaluation and Policy Analysis, 11(4), 181. 

 

 

47 

 



 
Pushout Experiences and Supports  A Review of Literature 

 

Ontario Ministry of Education. (2013). Student voice transforming relationships.  Retrieved from 

http://www.edu.gov.on.ca/eng/literacynumeracy/inspire/research/CBS_StudentVoice.pdf 

 

Organization for Economic Cooperation and Development (OECD). (2012). Equity and quality in  

education: Supporting disadvantaged students and schools . Retrieved from http://  

www.oecd.org/edu/school/ equityandqualityineducation-  

supportingdisadvantagedstudentsandschools.htm 

 

Pathways to Education. (2015).  2015 Results Summary . Retrieved from 

https://www.pathwaystoeducation.ca/sites/default/files/editor_uploads/pdf/Results%20Su

mmary%202013-2014.pdf  

 

Pathways to Education. (2015). What Works in Dropout Prevention: A Report by Pathways to 

Education Canada . Retrieved from 

http://blog.pathwaystoeducation.ca/en/what-works-report-mar2015/ 

 

People for Education. (2013). Broader Measures of Success, Measuring What Matters . Retrieved from 

http://www.peopleforeducation.ca/broader-measures-of-success-2013.pdf 

 

Peters, M. A., & Besley, T. (2006). Building knowledge cultures: Education and development in the age 

of knowledge capitalism  (Vol. 2). Rowman & Littlefield. 

 

Pellegrino, J., & Hilton, M. (2012). Education for life and work: Developing transferable knowledge 

and skills for the 21st century.  Washington, DC: National Academics Press. 

 

Thames Valley District School Board. (2015). Rethinking Secondary Learning: A Resource for moving 

forward.  Retrieved from 

http://www.tvdsb.ca/files/304444/rethinkreport%5Fweb%5F03june2016%5Fsml.pdf 

 

Rose, T. (2013, June). The Myth of Average  [Video file]. In TEDx Talks . Retrieved September, 2016.  

https://www.youtube.com/watch?v=4eBmyttcfU4 

 

 

48 

 

https://www.youtube.com/watch?v=4eBmyttcfU4
https://www.youtube.com/watch?v=4eBmyttcfU4
https://www.youtube.com/watch?v=4eBmyttcfU4


 
Pushout Experiences and Supports  A Review of Literature 

 

Rubin, Z. (2016). I'm a High School Dropout -- and I'm OK With That . Retrieved from 

http://www.huffingtonpost.com/zane-rubin/im-a-high-school-dropout----and-im-ok-with- 

that _b_7454618.html 

 

Rumberger, R.W. (1987). High school dropouts: A review of issues and evidence. Review of 

Educational Research, 57 (1), 101-121. 

 

Rumberger, R. (2011). Dropping out. Why students dropout of high school and what can be done 

about it . Cambridge: Harvard University Press. 

 

Scarino, A. & Liddicoat, A. (2009). Teaching and learning language: A guide . Melbourne, Australia: 

Curriculum Corporation. 

 

Sen, A. (1999). Development as freedom  (1st. ed.). New York: Knopf. 

 

Silvers, A. (1995). Reconciling equality to difference: Caring (F)or justice for people with disabilities. 

Hypatia, 10 (1), 30-55. doi:10.1111/j.1527-2001.1995.tb01352.x 

 

Soutter, A. K., O'Steen, B., & Gilmore, A. (2014). The student well-being model: A conceptual 

framework for the development of student well-being indicators. International Journal of 

Adolescence and Youth , 19 (4), 496-520. 

 

Spratt, J. (2016). Childhood wellbeing: What role for education? British Educational Research 

Journal, 42 (2), 223-239. doi:10.1002/berj.3211 

 

Spratt, J., Shucksmith, J., Philip, K., & Watson, C. (2006). 'Part of who we are as a school should 

include responsibility for well-being': Links between the school environment, mental health 

and behaviour. Pastoral Care in Education, 24 (3), 14-21. doi:10.1111/j.1468-0122.2006.00374.x 

 

Thread. (2016). Weaving together . Retrieved from https://www.thread.org/ 

 

 

49 

 

https://www.thread.org/


 
Pushout Experiences and Supports  A Review of Literature 

 

Tilleczek, K., Ferguson, B., Roth Edney, D., Rummens, A., Boydell, K., & Mueller, M. (2011). A  

Contemporary Study with Early School Leavers: Pathways and Social Processes of Leaving  

High School. Canadian Journal of Family and Youth, 3 (1), 1–39. 

 

Tuck, E. (2011). Humiliating ironies and dangerous dignities: A dialectic of school  

pushout. International Journal of Qualitative Studies in Education, 24 (7), 817-827.  

doi:10.1080/09518398.2011.632785 

 

Tyler, J. H., & Lofstrom, M. (2009). Finishing high school: alternative pathways and dropout 

recovery.  

The Future of Children / Center for the Future of Children, 19 (1), 77–103. 

 

Ungerleider, C. (2006). Reflections on the use of large-scale student assessment for improving 

student success. Canadian Journal of Education , 29 (3), 873. 

 

Watkins, C. (2009). Learners in the driving seat. Leading Learning Pedagogy , 1 (2), 28-31. 

 

Watson, D., Emery, C., & Bayliss, P. (2012). Children's social and emotional well-being: a critical 

perspective.  Bristol: The Policy Press. 

 

White, J. (2007). Wellbeing and education: Issues of culture and authority. Journal of Philosophy of 

Education , 17-28. 

 

Vakil, S. (2014). A Critical Pedagogy Approach for Engaging Urban Youth in Mobile App Development 

in an After-School Program. Equity & Excellence in Education,  47 (1), 31-45. 

doi:10.1080/10665684.2014.866869 

 

Vogt, L. A., Jordan, C., & Tharp, R. G. (1987). Explaining school failure, producing school success: 

Two  

cases.  Anthropology & Education Quarterly, 18 (4), 276-286. 

doi:10.1525/aeq.1987.18.4.04x0019s 

 

 

50 

 


